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The Education of Information Professionals in Denmark

The paper describes the situation of the Royal School of Library and Information Science at the turn of the millenium.
The School has got a new law and it will obtain full university status from year 2000. As a consequence of the law the
school has restructured its curriculum into a bachelor of science programme. The bachelor programme is characteri-
sed by flexibility, electives and it is heavily oriented towards the needs of the students. The paper also analyses the
situation at the labour market in relation to the strategic planning of the school in relation to internationalisation, conti-
nuing education and research.

Die Ausbildung von Informationsspezialisten in Dänemark

Der Beitrag beschreibt die Situation der Königlichen Hochschule für Bibliotheks- und Informationswissenschaft an der
Jahrtausendwende. Die Hochschule hat ein neues Gesetz erhalten und wird ab dem Jahr 2000 den vollen Universi-
tätsstatus erhalten. Als eine Folge des neuen Gesetzes hat die Hochschule ihr Ausbildungsprogramm in ein „Bachelor
of Science“-Programm umgewandelt. Das Bachelor-Programm wird charakterisiert durch seine Flexibilität und die
Wahlfächer. Es ist stark an den Bedürfnissen der Studenten ausgerichtet. Der Beitrag analysiert auch die Arbeits-
marktlage in Hinsicht auf die strategischen Planungen der Hochschule und in Bezug auf die Internationalisierung, die
Fortbildung und die Forschung.

L’education des spécialistes d’information au Danemark

L’article décrit la situation de l’Ecole Royale des sciences bibliothécaires et d’information au tournant du millénaire.
L’école a reçu une nouvelle loi et obtiendra, dès l’an 2000, le plein statut  d’université. En conséquence de la nouvelle
loi l’École a transformé son programme de formation en un programme de „bachelor of science“. Celui-ci est charac-
térisé par sa flexibilité et des matières à option et s’oriente fortement aux besoins des étudiants. La contribution ana-
lyse pareillement la situation du marché de travail en vue de programmes stratégiques de l’École, de l’internationalisa-
tion, de la formation continue et de la recherche.
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Blick über die Grenzen zu richten und aus ausgewähl-
ten Ländern, die vor ähnlichen Problemen stehen, Infor-
mationen über den gegenwärtigen Stand der Diskus-
sion einzuholen. Die Auswahl erfolgte nicht nach dem
Zufallsprinzip. Wenn der Leser aber Beiträge aus wich-
tigen Ländern vermißt, erklärt sich dies aus der Tatsa-
che, daß Autoren nicht zu gewinnen waren. Besonders
zu bedauern ist dies im Falle der USA, wo man wohl da-
vor zurückscheute, sich an einen Gesamtüberblick zu
wagen. In Washington, D.C. fand vom 30. April – 01. Mai
1999 der „US. Congress on Professional Education“ mit
über 100 Delegierten von amerikanischen und ausländi-
schen Vereinigungen von Ausbildungsstätten aus dem
Bibliotheks- und Informationsbereich statt. Im Mittel-
punkt stand dabei die Kritik an der fehlenden Vermitt-
lung von bibliothekarischen „core competencies“ in vie-
len Studienangeboten, und der Versuch, über solche
Kernkompetenzen einen Konsens herbei zu führen3. In
den USA ist in letzter Zeit eine Intensivierung der Dis-
kussion zugange, ob künftig in der Ausbildung bibliothe-
karische und informatorische Kompetenzen wieder stär-
ker getrennt werden sollen4.
Um einen Vergleich zu ermöglichen, wurden die Auto-
ren der folgenden Beiträge gebeten, sich an nachste-
hendem Grobraster zu orientieren. Da die Korrespon-
denz in Englisch erfolgte, sei hier die englische Version
wiedergegeben.
– Interdependence between library science and com-

puter science;
– Interdependence between library science and busi-

ness management;

– Library education and the cultural role of libraries;
– Research activities;
– Internationality of curricula;
– Institutional development of library schools, schools

of information and similar institutions;
– Distance learning, virtual university;
– Estimated labour market for librarians and informa-

tion specialists in the future.
Es bleibt dem Leser überlassen, aus dem Gelesenen
seine Schlüsse zu ziehen, der Zukunft aber, in welcher
Ausprägung sich künftig der Bibliothekar präsentieren
wird: Als Informationsspezialist, als Bibliotheksmana-
ger, als …? Oder sollte sich der Beruf gar in eine ganz
andere Richtung entwickeln nach der Einschätzung ei-
nes amerikanischen Kollegen: „It is not evident to me
that librarianship is more a science than an art“5.
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Introduction

The Royal School of librarianship has changed its name
to Royal School of Library and Information Science. It is
a consequence of the new status that came true in De-
cember 1997, when the school obtained nearly full uni-
versity status. You can look at it as a kind of consolida-
tion or an official confirmation of a long development.
The university status in full will first be obtained after the
research evaluation that takes place in 1999. An inter-
national panel evaluates the last 10 year of research
from the school.
The new law and status will not cause revolutions at the
school, but it will certainly change some of the features
a bit. I guess there will be a gradually increase in re-
sources used for research from the existing 23%. We
will probably get full professors and our own PhD – pro-
gramme. Our degree in librarianship will be transformed
to a bachelor degree. On top of that we have our own
Master degree in library and information science.
These changes take place at the same time as the
school negotiate a 4-year contract based on objectives,
results and outcomes with the Ministry. A contract of this
kind consists of statements of a mission, goals and ob-
jectives and measurable outcomes. Important in this
context is that the structure of financing will change and
it will be based on the number of full time equivalent stu-
dents.
The contract is still under negotiation with the Ministry
but it is obvious that the School will change some of it
priority areas. Some of coming important priority areas
are of course research, but especially continuing educa-
tion activities for librarians on an regional basis. We will
also intensify the nordic co-operation and be a bit more

selective with some of the international programmes.
Another priority areas is of course emphasis on compu-
ter based distance learning techniques.
The school has a multitude of responsibilities. By law it
has the obligation to run courses and programmes at
both the bachelor- and master level. The school has
also the obligation to conduct a 1-year post-graduate
programme directed towards research librarians and
documentalists and a 180 hours education for the para-
professional staff in libraries. It is also a part of the obli-
gation to run a rather huge programme of continuing
education courses for librarians. Some of these courses
are fee-based.
The School has a branch in Aalborg. In total the school
take in 260-270 students each year at the bachelor le-
vel, 40-60 at the master level and around 5000 librarians
go each year through the continuing education activity
by following a course lasting from 1 day to several week.
The academic staff-number is around 65-70 and the
support staff is around the same size. The school has
during the latest 10 years been a very active player at
the international scene with exchange programme for
students and staff and with involvement in international
consultation and research.
To be able to cope with the challenges and changes in
the coming years the school has just from 1999 chan-
ged its organisational structure. All teaching and rese-
arch are now organised in 3 departments. The 3 depart-
ments, which include two research centres and groups
working with IT – based distance learning programs,
have their own budgets and they operate in relation to
objectives that relate to all the activities. Work, decisions
and responsibilities are connected in the departments.
The 3 departments are Department of information stu-
dies, department of library management and the depart-
ment of cultural and media studies. The departments
include teachers and researcher from both Copenhagen
and the branch in Aalborg.
To support the departments the school has already
change its infrastructure. The economic administration
now encompasses both Aalborg and Copenhagen as
the educational administration also does. It has given a
certain rationalisation and the objective is to move re-
sources from administration to teaching and research.

The environment

These changes takes place in a society with a very low
level of unemployment and a if not blooming, then gro-
wing economy. The general unemployment figures in
Denmark are very low at the moment. There is lack of
labour in quite a lot of the sectors in the society. It is es-
pecially in branches and sectors that are knowledge and
IT – oriented.
In our field we have during the latest 5 years have had a
yearly intake around 260 students of librarianship. A
maximum of 190-200 students graduate. Some choose
to continue studies at the master level. Quite a lot takes
a job in the private sector. It is estimated that only
around 100 graduates take a job opportunity in the tra-
ditional public sector.
In the library sector there is a growing concern about a
future scarcity of librarians. At the moment the unem-
ployment °/0 is under 5, which indicates full employ-
ment. The real growth in the library sector took place in



14 Bibliothek 24. 2000. Nr. 1 Pors – The Education of Information Professionals in Denmark

1 Brittain, M.: Implications for education and training. In: Curricu-
lum Development in information science to meet the needs of
the information industries in the 1990s. Ed. Michael Brittain. Li-
brary and Information Research Report 70. The British Library,
1989. p. 153-206.

2 Elkin, J.: Educating the future professional. In: Relay. 43 (1995)
p. 8 ff.

3 Biggs, Mary; Bookstein, A.: What constitutes a High-Quality
M.L.S. Program? Forty-Five Faculty Members Views. In: Jour-
nal of Education for Library and Information Science 29 no. 1
(1988) p. 28-47.

the 60ies and beginning of 70ies. It simply means that a
huge number of librarians will take retirement in the co-
ming years. This, together with huge demands and re-
quirements for organisational changes, upgrading of
qualifications and development of new competencies
will give the libraries a very demanding and interesting
agenda in the coming years.
The Royal School of Library and Information Science
has a kind of monopoly in educating librarians. It is the
only institution of its kind in Denmark. The growing de-
mand for librarians in both the public and private sector
with the perspective of a rather huge insufficiency in
numbers educated is of course challenging not just for
the school but also for the library sector.
The challenges for the public and research libraries in
the future will according to this scenario are to recruit
professionals. It means that the different institutions
have to create interesting jobs and job opportunities.
This development comes in an environment in which a
new library act is under discussion. It is estimated that
the new library act will pass the Parliament in the au-
tumn this year (2000). The act is discussed heavily at
the moment in the library community. One of the con-
cepts you often hear is the concept of the extended li-
brary. The concept the extended library simply means
that the new media like computer – programs, videos,
multimedia, music, access through computers and net-
works and so on will be a normal part of the services li-
braries have to offer. In this connection there is also a
debate about which services ought to be fee-based or
not. Another interesting feature in the draft of the coming
act is that the director of the public library does not have
be a librarian by education. In the coming years this
could mean a change in the management structures in
libraries.
As in most other countries there is shortage of people
with IT – skills. An interesting new feature has occurred
in the Danish educational scene. This year we saw the
creation of a new educational institution, the so-called IT
– University. It is a kind of consortium of existing institu-
tions in the capital area, and it focuses on research and
teaching in IT-related areas. It has created new bachelor
programmes e.g. in multimedia and in computer sci-
ence, but it also creates post-graduates studies in which
bachelors from other institutions can enrol.
The new institution recruits teachers and researchers
mainly from the Department of Computer Science at the
University of Copenhagen and from the Business
School. It has just started with a little over 100 students,
but I feel quite sure that at least some graduates will
compete with our candidates on the future job-market.
Graduates from the Royal School of Library and Infor-
mation Science have since the middle of the 80ies pa-
ved their way into all sectors of the society. In the 80ies
and in the beginning of 90ies, where the public labour
market was contracted up to 35-45% of graduated libra-
rians got jobs in the private sector. Many of the gradua-
tes created their own jobs and they work in a multitude
of different functions, but most of them in some kind of
knowledge management.
Of course librarians have competed with other professi-
ons about jobs in the private sector, but it is not different
from any other profession. Probably the greatest
change will come in the public library system. We al-
ready now see a tendency that implies that especially

greater public library systems recruit IT – people and
professionals with a background not in information sci-
ence, but other subjects. It is not – as I see it a danger
for the professionals of library and information science,
but some of them will in the future work with people with
a different background.
If this trend continue the public labour market – especi-
ally the public libraries – will have great difficulties in re-
cruiting new staff.
There is general agreement that the society of the future
– we can call it the knowledge society – is a society in
which life long learning will hold a prominent place. It will
be a learning society. Life long learning that can be insti-
tutionalised in CPD is a rather broad concept that rela-
tes to the need to cope with changes in the workplace
as well as participating in decision – making and being
actively involved in the democratic process in society1.
Most of the curricular debate the latest decade has cent-
red on the so-called transferable skills. There is now a
general2 but superficial agreement that these skills
include at least the following capabilities and competen-
cies:
– Interpersonal skills and critical ability;
– Computer and network skills;
– Financial awareness;
– Analytical qualifications;
– Teamworking and communication skills;
– Management skills;
– Decision-making skills.
At the personal level, it will be necessary to develop
competencies such as confidence that means that the
curriculum must reinforce the student’s capacity to solve
problems and use skills in different environments. In or-
der to achieve this, the education must be problem-ori-
ented and success-oriented.
It should be emphasised that maybe the most important
attitude is one of flexibility. It points both to mental flexi-
bility and a career oriented flexibility. These general and
personal skills must be seen in the context of what con-
stitutes a LIS – programme in relation to domain-specific
competencies, qualifications and skills. It is a rather de-
manding task in a field where confusion about the core
of our discipline seems to be a quite normal state of
mind.

The educational viewpoints and approaches

However, it is not an easy task to prepare a new pro-
gramme. Studies have shown that there was not any
agreement on any single criterion or indicator of quality
in LIS-education3. And of course if you are part of a rat-
her large institution a multitude of different interests and
orientations among staff and students make it a difficult
task.
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Librarianship has further the characteristic that it is both
a discipline and profession. In addition, it differs from
many other academic subjects, because the focus is not
a subject, but an activity or maybe a process, which im-
plies, that the discipline changes when the profession
change. It gives some problems with the knowledge
base and without a well-established knowledge base, it
is very difficult for educational institutions to transfer a
kind of professional identity to the students4.

The other danger is that a diversified knowledge base
makes the discipline very open to import of theories and
methodologies from other disciplines5. We see this phe-
nomena quite a lot in these years where many Euro-
pean library schools establish new programmes and
courses. A lot of these courses and programmes are
alien to what is normally perceived as the traditional
knowledge base of our discipline and profession. We
have during the last decade or two seen on a European
basis seen a climate of pluralism which leaves LIS pro-
grammes easy prey for predators in IT, management
and communication studies. In some ways, you can talk
about the deconstruction of library and information stu-
dies.

Practitioners and academics have different standards
and demands for the LIS-curriculum. This question pops
up in different disguises from time to time and the de-
bate seems to be a bit different from continent to conti-
nent, from country to country according to the traditional
educational structures. There is no widespread accep-
tance of what constitute the real knowledge base. It
looks like the emergence of information science and its
inclusion into the curricula of librarianship for some are
confusing6.

The purpose of advanced information and library educa-
tion ought to be the furthering of knowledge in the field
and the dissemination of that knowledge to future and
practising professionals. It is only based on knowledge
including scientific knowledge that professionals can de-
velop the skills that will permit them to practice indepen-
dently and cope with changes. It is only because of
knowledge that practitioners can reflect on and change
their works experiences, and in the end acquire relevant
standards of competence7.

Flexibility and accessibility are essential principles in
this context. However, there will be need for pattern,
form and coherence. One of the important elements
would be to consider carefully the relationship between
the basic education, the master programme and the
CPD. There is a marked need for a formalised co-opera-
tion between stakeholders in the educational scene.

The mechanics are unimportant; the goal – the emer-
gence of the librarian able to cope with changes is not.
He or she will need will need, all the high-tech skills and
selfreliance he or she can muster.

The educational strategy has to focus on teaching and
learning approaches. We need a curriculum that is both
knowledge – based and skills based. It puts on some
heavy requirements for the teaching and learning
climate8.

The above mentioned reflections forms part of the
considerations behind the proposed curriculum and
course structure at the school.

The bachelor programme

The new bachelor curriculum is based on modularisa-
tion and electives already from the second year. 45% of
the curriculum consist of electives. The total number of
classroom hours is 900. It implies a huge amount of self-
directed learning. In the first year of the bachelor pro-
gramme the students have 12 classroom hours per
week, in the second year they have 10 and in the third
they have 8.
All courses are in modules of 30 or 60 hours and they
are calculated using the ECTS-system.
The first year of study consists of compulsory modules.
From the second year the system of electives start and
the third year consists solely of electives.
The topics in the programme are the traditional ones. In-
formation retrieval, knowledge organisation, information
technology, information selection, research methodo-
logy, management, user and media studies, history of li-
braries in a cultural context. On top of these topics there
is a rather comprehensive system of electives. The elec-
tives mean that the single student can specialise in wha-
tever area they want.
After the Bachelor degree the students can choose if
they want to study a further half year and participate in
a practise oriented semester after which they will obtain
the degree of Librarian. They can also choose to try
their luck in the labour market, go to another educational
institution or take one of the Master degrees the school
offers either alone or in co-operation with other
universities. I think it is one of the merits that it is expli-
citly stated that the degree of librarianship is more than
a bachelor.
The principles for the education is stated as theoretical
and methodological, which means that it is not the main
objective to produce candidates that have all the skills
as librarians did just a few years ago.
The teaching principles will have to change quite a lot.
We will reduce the number of classroom hours with over
20% and at the same time we will uphold what we at the
moment will regard as our rather high standard. It im-
plies a huge workload put upon the students as inde-
pendent and self-directed learning.
We also have to take into account the different transfera-
ble skills and how we most effectively develop them. I
guess it will mean a careful planning of the whole course
structure in a way where the single course also is direc-
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tural manifestations, etc. are dealt with. These subjects
and fields of study are combined with theories of culture,
methodology and cultural analysis.
The postgraduate course concerned with culture and
mediation comprises three types of disciplines: compul-
sory disciplines, three branch-related specialization or
tracks („track disciplines“), optional courses
The new course prepares students for employment in
areas such as cultural work, adult education, and me-
diation tasks in institutions, organizations, and compa-
nies.
The course will be taught by academic staff members
from the University of Odense and teachers from the
Royal School of Library and Information science.

Internationalisation

It should be emphasized that the School is increasingly
internationalizing its activities. This trend is reflected in
the instructional activities and in the learning resources
but it is also visible in the academic staffs’ presentation
of papers at international seminars and conferences
and in their publication record. A growing number of
scholarly papers find their way into international journals
of repute. A few teachers have been awarded visiting
lectureships and research fellowship (United States and
Australia). Other academic staff members serve on
committees, etc. within the framework of international
organizations in the LIS field. Also, several teachers are
members of editorial advisory boards of international
LIS journals or active as editors or co-editors.
1994 marked a milestone in the internalization efforts of
the Royal School of Library and Information Science.
This year the School conducted a pioneering sandwich-
type three-month course, a so-called ICP (Inter-univer-
sity Cooperation Programme) course financed by an
ERASMUS grant. The international course was termed
„Access to Information“ and arranged as a joint project
by the partner institutions involved in the ICP network. It
has run each year since 1994. At the moment nearly 10
European library schools are involved in the network.
The course was aimed at students from these instituti-
ons. For Danish students, it was offered as a special se-
minar option. The course being of 12 weeks’ duration
was offered during the autumn term 1994 and full credit
was provided for all the participating students.
The lecturers teaching the course were from the LIS
educational institutions in from Aberdeen, Copenhagen,
Loughborough, and Sheffield.
Students at the school has twice been involved in orga-
nizing the international Bobcatsss – conference, 1998 in
Budapest and 2000 in Krakow.
The School has since 1994 been heavily involved in 4
Tempus/Phare programs concerning development of
LIS – institutions and modernization of libraries in
Hungary, Macedonia and Lithuania. The co-operative
activities include expert missions, consultancy, arran-
ging short intensive courses for colleagues as well as
student mobility.
The School has conducted several studies for the Euro-
pean Commission and at the moment it is involved in
rather comprehensive projects in South Africa. One of
the activities is to establish a PhD network. The other is
together with the British Council to participate in the up-

ted towards certain personal and transferable skills in
the objectives for the course.
Some courses would then stress teamwork through
group assignments, other courses could stress oral pre-
sentation and communication skills.

The master programmes

The School has run a two – year Master programme
since 1990. The programme has also been conducted
as a 4-year part-time programme based on open-univer-
sity models.
The programme has focused on what some calls the
core elements and disciplines of library and information
science. It is a structured curriculum based on what I
would call a European educational tradition. Each of the
three theoretical semesters or terms have teach own
theme and they are supposed to support each other in a
progressive way.
The first semester is focused on information science
and information retrieval theory including informetrics.
The focus is on information needs and rather advanced
theories and methods related to information theory. The
second semester focus on what you could call the infor-
mation needs of organisations and collective groups.
The information need is analysed in the context of orga-
nisational structure, value, economy and learning. It is a
management-oriented semester but the focus is on in-
formation. The third semester is focused on system de-
sign. It is practical oriented but of course theory based.
In system design the students learn to develop system
in relation to both individual and collective information
needs and in relation to economic parameters. This se-
mester draw heavily on the two first. Documentation, In-
formation literacy, user interfaces is also part of the se-
mester. The fourth semester is dedicated to the master
thesis.
Through the programme there is also a rather compre-
hensive module in research methodology with emphasis
on advanced statistical analysis.
This rather unique programme has to be changed du-
ring next year. A lot of the educational elements have al-
ready been moved to the bachelor programme. The
number of classroom hours will be reduced with 20-25%
and we have to give the students a possibility to elect
modules and make decisions about the emphasis of
their programme.
What we want to do is to give the students possibility to
specialise in cultural planning, management, informe-
trics and so on, but still on the basis of information retrie-
val, knowledge organisation and management of infor-
mation as the core disciplines each student has to take
as compulsory subjects.
The school has an educational agreement with the Uni-
versity of Odense. Culture and Mediation is the designa-
tion of a new postgraduate course offered as a joint ven-
ture between the School and the University of Odense.
The programme which covers two years of study is divi-
ded into three „tracks“: 1) Mediation of culture; 2) Orga-
nizational culture and communication; 3) Children’s and
youth culture. The new course encourages in-depth
study of culture with special regard to Danish culture.
Historical and current forms of culture, life patterns,
communication systems, mediation forms, experience
and consciousness, educational traditions, body-cul-
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grading of library science departments and libraries in
17 of the poorer universities.

Research

The establishment in 1998 of the Centre for Cultural Po-
licy Studies at the Royal School of Library and Informa-
tion Science marks a significant new step towards en-
hancing the quality of research in the cultural policy area
in Denmark by concentrating resources and encoura-
ging continuity of the research being conducted. The
centre works jointly with the School’s own research aca-
demics, research workers undertaking ad hoc assign-
ments and project work. It intends to further develop an
in-house research competence that can be instrumental
in developing new knowledge on the prerequisites and
results of cultural policy programs and initiatives.
In 1996 the Royal School of Library and Information Sci-
ence set up the Centre for Informetric Studies. Informe-
trics is a term coined relatively recently for a group of fa-
miliar subjects including the quantitative study of docu-
mentary material (bibliometrics) and quantitative study
of factors affecting the development of science and
technology (scientometrics). The Centre aims to publish
research papers; provides education at degree level and
below, guidance for research students, courses (both
funded and fee-paying) and consultancy services; and
work on projects together with domestic and foreign
partners.
As mentioned in the introduction the school is at the mo-
ment involved in an evaluation of its research activities.
The international evaluation panel will end its work late
autumn 1999. A positive evaluation can mean that the
status of university will be transferred to the school. In
itself it will not give more resources to the institution.
During the last 15 years the school has used around
20% of its teaching resources to research. The research
has always been conducted in relation to a 3-years re-
search plan, but mainly on an individual basis.
One of the plans that the school intends to realize is fo-
cus the research in a few programs. In 1999 the 3 new
founded departments took up the challenge each to for-
mulate 2-3 research programs. The programs should be
defined by the end of this year. The intention is that each
researchers work should relate to a program. In this way
the program becomes both an instrument of priority and
a theoretical frames of reference.
Until now much of the research has been done on an in-
dividual basis. In the future it will be more focused and
team-working around research projects will become
more frequent.

Continuing education and development 
of competence

There is recognised a growing need for continuing edu-
cation and for continuing professional development in
the profession. The situation concerning continuing
education throughout Europe is much diversified9. It
clearly mirrors several different educational traditions
and to a certain degree reflects the standing of librari-
ans in society. The education of librarians and informa-
tion scientist takes place at both universities and diffe-
rent vocational schools. In some countries librarians re-
ceive an academic degree. In other countries, they re-

ceive a special kind of Diploma. In some countries, it is
possible to take a degree as a librarian at a college or a
vocational school and then move on to university to take
a Master degree in Information Studies or a related
topic10. The situation is very complicated and it is nearly
impossible to make comparisons11.
In the different countries, the difficulties in coping with
the technological development have many causes. One
central barrier may be a lack of sufficient continuing
education for librarians and information professionals in
work12.
Part of the public sector in Denmark has introduced per-
formance-related pay – system. A part of this system is
that public worker, including information professional
have a differentiated and negotiated salary based on
functions, qualifications and performance. The system
is just introduced but it is evident that the pressure for
participating in CPD will increase because it is one of
the ways to obtain new qualifications and competencies.
I would like to stress that CPD has to cover the totality of
our field even if we at the moment are predominantly
concerned with IT and IT – related skills.
As a response to the problems outlined in this paper the
School has just launched an ambitious plan established
a whole system of continuing education activities. They
are planned in close relation to the content of the basic
education. Undertaking postgraduate distance learning
has encouraged practising LIS professionals to continue
their professional education and undertake a piece of
supervised research which will enhance their skills while
being of direct relevance to their professional situation13.
Some of the biggest changes will be in our continuing
education. The school has an obligation to run continu-
ing education. We are simply planning to transform the
resources into 7-10 programs of CPD – courses. We
use the resources we earlier used running hundreds of
short courses into regular programs with a diploma sta-
tus. Each of the programmes will have a workload equi-
valent of half a year of study. Each programme will last
for 12-18 month based on distance education methods.
The important thing is that the 7-10 programmes will co-
ver the whole spectre of our profession.
As examples, it is planned to put up programmes in
areas and topics like

9 Fang, Josephine Riss; Stueart, Robert D.; Tuamsuk, Kulthida
(Eds.): World guide to library, archive and information science
education. Munich. 1995.

10 Schröder, Thomas A. (ed): Information Science in Europe: A
Study guide. Amsterdam. 1994.

11 Van der Starre, Jan H.E.: Information technology content of in-
itial professional education and training for librarianship in the
European Community. Study prepared for the Commission of
the European Community by the International Federation of Li-
brary Associations and Institutions. Amsterdam. November
1990.

12 Pors, N.O.; Schreiber, Trine: Librarian Training in Information
and communication technologies: A Typology of Needs and
Deliverables. Prolib/Train 10278. Copenhagen, December
1996.

13 Batt, Chris: Telematics Developments in Public Libraries in the
United Kingdom, p. 12. In: The country report of UK from the
study „Public Libraries in the Information Society: A Study for
the European Commission’s Libraries Programme“ (1996, in
progress). Ref. EU PROLIB PLIS 10340.
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– Youth and Children Culture;
– Management;
– Information Retrieval theory;
– Media studies.
Each programme will consist of 5 modules. They will
give some credit in relation to the master programme,
but the objectives of the CPD programmes are not quite
the same. The will be oriented a bit more towards the
profession and they will tend to bridge the gap between
the academic orientation and the practical orientation.
The programmes will be assessed.
Let us look at bit more into the details of one of these
CPD – programmes. It is a fact that the workload of par-
ticipating in one of the programmes will be a half year.
Normally the programme will run for a year or a bit more.
It will as a matter of fact be a very demanding part time
study.
The interesting thing is of course how the market will re-
spond to the plans, which we have implement from
1999.

Conclusion

It is evident from this paper that the school at the mo-
ment is involved in a very interesting process of change.
The changes involve everything from new educational
programmes, new research strategies and fundamental
organisational reorganisation of the whole institution.
The outcomes of the process will to a certain degree be
determined in relation to the contract with the Ministry. It
is evident that some of the institutions priorities, goals
and objectives will be revised. The connections with the
libraries in Denmark will be strengthened and new pat-
terns of co-operation will arise.
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Bertrand Calenge

Formation et recherche bibliothéconomiques en France: 
lecture d’une complexité

Senior librarian Bertrand Calenge is editor-in-chief of „Bulletin des bibliothèques de France“. In former times he has
been director of several district libraries, he also has been Head of the Libraries Department of the Ministère de la Cul-
ture and Director of the Institut de Formation des Bibliothécaires. He is author of many articles and books on library
economy. The last one, „Conduire une politique documentaire“ was published in 1999.
Le système des emplois en France crée des clivages forts entre les bibliothécaires, les documentalistes et les cher-
cheurs. Ces clivages entraînent une méconnaissance réciproque entre les différents acteurs et un éparpillement des
actions; d’où un manque de cohérence des formations, et des „masses critiques“ insuffisantes pour des écoles de re-
cherche fortes. L’arrivée massive de l’informatique introduit de nouveaux clivages, mais oblige à repenser contenus et
priorités, notamment en vue d’une formation vraiment permanente. Par ailleurs, des synergies semblent apparaître
avec une redéfinition ambitieuse de la bibliothéconomie et avec une ouverture internationale, et particulièrement eu-
ropéenne.

Ausbildung und Forschung im Bibliothekswesen Frankreichs: Einblicke in ein komplexes Verhältnis

Das Berufssystem in Frankreich schafft harte Abgrenzungen zwischen Bibliothekaren, Dokumentaren und Forschern.
Diese Abgrenzungen haben ein gegenseitiges Mißverstehen der unterschiedlichen Gruppen und eine Verzettelung
der Aktivitäten zur Folge; daher rühren ein Kohärenzmangel in der Ausbildung und unzureichende „kritische Mengen“
für die starken Forschungsschulen. Die geballte Einführung der EDV bringt neue Abgrenzungen mit sich, verpflichtet
aber auch, Inhalte und Prioritäten neu zu überdenken, besonders unter dem Gesichtspunkt einer wirklichen perma-
nenten Fortbildung. Darüber hinaus scheinen Synergieeffekte mit einer anspruchsvollen Neudefinition des Bibliotheks-
wesens und einer internationalen, besonders aber europäischen Öffnung sich einzustellen.

Library education and research in France: a complex lecture

The French professional system creates hard differentiations between librarians, documentalists and researchers.
These differentiations lead to a mutual misunderstanding between the different groups and to a scattering of activities;
that is the reason for a lack of coherence in the education and for „critical masses“ for strong research institutes. The
compact introduction of informatics causes new differentiations, but commits to think over contents and priorities, es-
pecially in view of a really continuing education. Beyond that, synergetic effects seam to appear with an ambitious re-
definition of library science and with an international, especially European opening.


